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In addition to the three commonly experienced states of consciousness – waking,
dreaming, and sleeping – extensive research has revealed that there is a fourth major

state of consciousness, known as restful alertness or transcendental consciousness, in
which the individual experiences a state of pure awareness at the source of thought.
Consciousness-based education provides this experience of transcending, which has been
missing from the standard educational curriculum until now. The experience of transcen-
dental consciousness, as documented by hundreds of published, peer-reviewed studies, pro-
vides the physiology with a deep level of rest and relaxation – essential for dissolving the
harmful effects of stress. In addition, EEG research indicates that the experience of tran-
scending results in greater brain integration and improved cognitive function, resulting in
increased creativity and intelligence, improved moral reasoning, better impulse control,
and enhanced sense of self. These findings indicate that regular transcending provides a
simple, practical means to unlock the hidden reserves of the brain, thereby allowing edu-
cation to provide more than just information and skills and attain its highest ideal, which is
to lead out the inner genius of every student.
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Introduction

The word education can be traced back to its Latin origins – from ex- “out” + duc-
ere “to lead”. Therefore, if we take the word education literally it should involve a
process of “leading out”.  However, many students experience that education involves
precisely the opposite – a process of “cramming in” – involving the memorization of
facts to be regurgitated in an exam. Could it be that education is supposed to be more
than merely acquiring skills and information and that something fundamental is being
overlooked? Could there be a system of education that not only provides information
and proficiency in subjects such as mathematics, music, and language arts, but also suc-
ceeds in leading out the total creative potential of the student? In this paper we will
examine a rapidly growing system of education known as Consciousness-Based educa-
tion, which, in addition to providing knowledge of the traditional academic disciplines,
aims to develop the full value of the consciousness of the student – leading to increased
wakefulness and alertness, creativity and intelligence, receptivity, and breadth of com-
prehension. 

1. The Importance of Increasing Brain Integration

Higher levels of electroencephalographic (EEG) coherence resulting from the prac-
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tice of the Transcendental Meditation technique have been reported for more than three
decades. Higher coherence, a mathematical measure of the EEG activity recorded at
different locations on the scalp, is associated with higher levels of creativity, learning
ability, and moral reasoning (Orme-Johnson & Haynes 1981; Dillbeck & Bronson
1981; Dillbeck, Orme-Johnson & Wallace 1981; Nidich et al. 1983). A randomized
control trial with high school students in Taiwan, published in the journal Intelligence
(So & Orme-Johnson 2001), reported that after six months, compared to controls, stu-
dents who had learned the Transcendental Meditation technique exhibited increased
creativity, fluid intelligence, and practical intelligence, together with decreased levels
of anxiety. 

More recently, a randomized control trial on university students who learned the
Transcendental Meditation technique showed improvement, compared to controls, on a
‘brain integration scale,’ which includes coherence (Travis 2002), measured outside of
meditation while performing a computer task; the meditating students also displayed
increased alertness and increased resistance to stress (Travis et al. 2009). 

Higher levels of brain integration have also been associated with greater success and
effectiveness in a variety of professions, such as musicians (Travis, Harung & Lagrosen
2011), athletes (Harung et al. 2011), managers (Harung & Travis 2012), and product
development engineers (Travis & Lagrosen 2014). 

It is clear from this research that increasing the brain integration of every student should
be a primary goal of every educational system. The Transcendental Meditation program
and advanced TM-Sidhi program is a simple, natural means to increase the brain integra-
tion of every student and help fulfill that goal. With increasing brain integration, students
naturally become more accomplished and begin to grow in the qualities that we normally
associate with the brightest and most gifted. 

2. The Importance of Reducing Levels of Stress

The findings of increased EEG coherence and brain integration resulting from the prac-
tice of the Transcendental Meditation technique form part of a body of more than research
600 studies, many of which have been published in independent peer reviewed scientific
and medical journals, reporting positive educational, health, and behavioral outcomes, such
as growth of creativity and intelligence, reduced stress and anxiety, and improved social
behavior. 

The experience of transcendental consciousness is uniquely different from waking,
dreaming, and sleeping and is has been recognized to be a fourth major state of con-
sciousness (Wallace 1970) – a unique physiological state of restful alertness character-
ized by physiological changes opposite to those of stress (Dillbeck and Orme-Johnson
1987). 

Regular experience of this fourth state of transcendental consciousness not only increas-
es brain integration it also is effective in combating the harmful effects of stress. For exam-
ple, biochemical markers of stress, such as cortisol and plasma lactate, have been found to
decrease during the practice of the Transcendental Meditation technique (Jevning et al.
1978; Jevning, Wilson & Davidson 1978). These findings are consistent with the signifi-
cant reduction of stress and anxiety that has been found by meta – analysis to be unique to
the Transcendental Meditation technique, compared to other forms of meditation or relax-
ation. (Eppley, Abrams & Shear 1989; Orme-Johnson & Barnes 2013). Randomized con-
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trolled research has also reported reduced anxiety, in comparison to controls, among a stu-
dent population (Travis et al. 2009). 

The Transcendental Meditation technique has also been shown to be effective in reduc-
ing temporal and chronic stress, reducing symptoms of attention-deficit hyperactivity dis-
order (ADHD), and improving executive function (Grosswald 2013). In a randomized con-
trolled trial, students aged 11-14 who had been diagnosed with ADHD and who were
instructed in the Transcendental Meditation technique, displayed after three months a
reduction of the abnormal EEG patterns that characterize ADHD and an increase in EEG
coherence, as well as increased executive function, and verbal fluency, compared to control
students (Travis, Grosswald & Stixrud 2011). 

These findings of reduced stress and anxiety are highly significant for the well being of
both students and for society as a whole. According to the Chartered Institute of Personnel
and Development’s (CIPD) Absence Management Report for 2013 (CIPD 2013), more
attention must be put on reducing stress because stress is the top cause of workplace sick-
ness. Indeed, stress has been called “The black death of the 21st century” (Barrow 2011).

Adding the Transcendental Meditation technique to the curriculum of every school and
university will not only make educational outcomes more successful and the process more
enjoyable, it will also increase student resiliency to stress so that they will naturally enjoy
better health during their lifetimes. For example, Orme-Johnson (1987) reported a 50%
reduction in hospital admissions amongst practitioners of Transcendental Meditation com-
pared to controls and in a randomized control trial Schneider et al. (2005) found that heart
attack stroke and death were reduced by almost 50% over 5 years in heart patients who
learned the TM technique compared to those assigned to health education. These findings
show that we now have an opportunity to make education prevention oriented. 

4. Experiences from Schools around the World

In the United Kingdom, the Liverpool Echo reported that the exam results at Maharishi
School, a government funded free school in Skelmersdale, near Liverpool, which incorpo-
rates Transcendental Meditation into the daily routine of the students, “Places it in an aca-
demic elite with a better record than schools such as Eton and Westminster” (Tolley 2002).
This result is in spite of the fact that the school is located in a disadvantaged area of the
country and does not have entrance exams. Similarly, results at Maharishi School of the
Age of Enlightenment in Fairfield, Iowa, USA, are equally remarkable, where in addition
to high levels of academic and artistic performance, students have won the world champi-
onships in the creative problem solving competition Destination Imagination more often
than any other school in the world (Nidich, Nidich & Rainforth 1986; Nidich & Nidich
1989; Deans 2005). 

Similar outstanding results have been reported wherever the program has been imple-
mented. Speaking at the Harvard Club, Dr. George Rutherford, a school principal from the
Washington D.C and Baltimore areas of the United States, said, “I have tried every pro-
gram that you can name at my school. I don’t care what it is – you name it I’ve tried it . . .
in 42 years I’ve done it all believe me. But I found out there is only one program you need
in your school to resolve every problem you’ve got – and that is Transcendental
Meditation” (Rutherford 2006).

In San Francisco, where, since 2007, the program has been applied in a format known
as Quiet Time, the Middle School Principal of the Year for 2007-2008 (an honor bestowed
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by the National Association of Secondary School Principals) reported that following the
introduction of the program, academic performance improved, fighting and suspensions
decreased (Dierke 2011) and attendance went up (Nobori 2012). 

Nidich et al. (2011) reported that those students at the school, who prior to learning
Transcendental Meditation had been performing in the lower achievement groups for math-
ematics and English, improved their scores significantly in one semester compared to con-
trols. Colbert and Nidich (2013) found a similar pattern of results in a high school on the
East Coast, reporting a significant decrease in drop out rates and higher college acceptance
rates.  Elder et al. (2014a) reported significant reductions in stress and anxiety in high
school students and benefits for teachers and administrators that included significant
declines in stress, depression, and burnout (Elder et al. 2014b). 

Recently, the Government of Brazil sent a fact-finding delegation to Maharishi
School in the U.K. and as a result, the ministry of education has requested that the pro-
gram be offered in 38,000 schools in Brazil. In India, Transcendental Meditation and the
advanced TM-Sidhi program, including Yogic Flying, is now offered in the largest chain
of privately owned public schools in the country, with over 100 schools serving almost
100,000 students. In Melbourne, Australia, and in Victoria, Canada, schools that have
incorporated Transcendental Meditation into the curriculum receive half of their funding
from their respective governments. To date, Transcendental Meditation has been intro-
duced to almost half a million students in hundreds of schools in 53 countries, resulting
in significantly improved academic outcomes, improved health (Barnes, Treiber, &
Johnson 2004) enhanced quality of student life, and improved student behavior (Barnes,
Bauza, & Treiber 2003) and reduced criminality in the society, particularly after the
introduction of the advanced TM-Sidhi program (Hagelin 1987; Hatchard et al. 1996;
Hagelin et al. 1999). 

5. Implementing Consciousness-Based Education

Consciousness-Based education has four components. The first component consists of
courses on consciousness to provide direct experience and intellectual understanding,
including instruction in the Transcendental Meditation technique. This component is
offered firstly, by qualified instructors of the Transcendental Meditation technique, to the
principal and a significant number of school administrators, staff, and teachers, After a cou-
ple of months, a series of parent education meeting are held and then those students who
have obtained written permission from their parents are instructed in the Transcendental
Meditation technique. 

The Transcendental Meditation technique is taught in seven steps as follows:
1. An introductory lecture (1 hour)
2. A preparatory lecture (1 hour)
3. A personal interview with a qualified instructor
4. Personal instruction (privately with the instructor)
5, 6, 7. Three sessions of group instruction
Students who choose to meditate do so twice a day in their classrooms, while any

remaining students do some quiet activity such as silent reading. After a few months, high
school students are offered the opportunity to begin the TM-Sidhi program, including
Yogic Flying. Following that, the remaining three components of Consciousness-Based
education are introduced gradually on a timetable convenient for the principal. 
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These further three components of Consciousness-Based education consist of a) study
of the standard disciplines in light of the knowledge of the full potential of consciousness;
b) teaching and curriculum practices that holistically develop the personality toward more
expanded levels of awareness; and c) a healthy, stress-free routine and nourishing environ-
ment.

Conclusion

The benefits of introducing Consciousness-Based education into a school become
apparent immediately. Academic performance improves and the school climate becomes
more harmonious as teachers and students enjoy decreased stress levels and more consid-
erate behavior: improved academic outcomes, decreased stress and anxiety, lower levels of
substance abuse, a decline in school bullying, reduced drop out rates, and reduced crime
and violence in society. The result is a fulfilling educational experience that benefits the
students, teachers, and parents, and at the same time generates a wide range of benefits for
all areas of life and an influence of peace and harmony in the society as a whole (Roth
2011).
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¶Çï³ÏóáõÃÛ³Ý íñ³ ÑÇÙÝí³Í ÏñÃáõÃÛáõÝ. ÏñÃáõÃÛ³Ý ³å³·³Ý

È³Û Ý³ Í³ í³É Ñ» ï³ ½á ïáõÃ ÛáõÝ Ý» ñÁ íÏ³ ÛáõÙ »Ý, áñ ·Ç ï³Ï óáõÃ Û³Ý ³ñÃÙ ÝÇ,
»ñ³ ½Ç ¨ ùÝÇ íÇ ×³Ï Ý» ñÇó μ³ óÇ Ï³ Ý³¨ ·Ç ï³Ï óáõÃ Û³Ý ãáñ ñáñ¹ íÇ ×³Ï, á ñÁ Ñ³Ûï -
ÝÇ ¿ áñ å»ë Ñ³Ý ¹³ñï ½·á ÝáõÃ ÛáõÝ Ï³Ù ïñ³Ýë ó»Ý ¹»Ý ï³É ·Ç ï³Ï óáõÃ ÛáõÝ, á ñáõÙ
³Ý Ñ³ïÝ áõ Ý» ÝáõÙ ¿ Ù³ ùáõñ ·Ç ï³Ïó Ù³Ý ÷áñ Ó³ éáõÃ Ûáõ ÝÁ ÙïùÇ ³ ÏáõÝ ùáõÙ: îñ³Ýë -
ó»Ý ¹»Ý ï³É ·Ç ï³Ï óáõÃ Û³Ý ÷áñ Ó³ éáõÃ Ûáõ ÝÁ ýÇ ½Çá Éá ·Ç³ ÛÇÝ ï³ ÉÇë ¿ Ñ³Ý·ë ïÇ ³ÛÝ
³ÝÑ ñ³ Å»ßï Ëá ñÁ íÇ ×³ ÏÁ, á ñÁ ëïñ» ëÇ íÝ³ ë³ Ï³ñ ³½ ¹» óáõÃ ÛáõÝ Ý» ñÁ ï³ñ ñ³ Éáõ -
Í» Éáõ μ³ Ý³ ÉÇÝ ¿: ØÇ¨ÝáõÛÝ Å³ Ù³ Ý³Ï ¾¾¶-Ç ³ñ¹ ÛáõÝù Ý» ñÁ íÏ³ ÛáõÙ »Ý íÏ³ ÛáõÙ »Ý,
áñ ïñ³ë ó»Ý ¹áõ ÙÇ ÷áñ Ó³ éáõ ÙÁ ³ é³ç ¿ μ» ñáõÙ áõ Õ» ÕÇ ³ í» ÉÇ μ³ñÓñ ³Ù μáÕ ç³ñ ÏáõÙ
¨ ×³ Ý³ ãá Õ³ Ï³Ý ·áñ Í³ éáõÙ, áñÝ ¿É Çñ Ñ»ñ ÃÇÝ Ñ³Ý ·»ó ÝáõÙ ¿ ëï»Õ Í³ ñ³ ñáõÃ Û³Ý ¨
Ç Ù³ ó³ Ï³ ÝáõÃ Û³Ý ³ ×Ç, μ³ ñá Û³ Ï³Ý ¹³ ïá ÕáõÃ Û³Ý É³ í³ó Ù³Ý, Ý» ñ³½ ¹³Ï Ý» ñÇ
³í» ÉÇ ³ñ¹ Ûáõ Ý³ í»ï Ï³ é³ í³ñ Ù³Ý ¨ » ë-Ç ³ í» ÉÇ É³í ·Ç ï³Ïó Ù³Ý:

Îáðàçîâàíèå íà îñíîâå ñîçíàíèÿ: áóäóùåå îáðàçîâàíèÿ

Êðî ìå òðåõ îáû÷ íûõ ñîñòîÿ íèÿõ ñîç íà íèÿ – áîäðñò âî âà íèÿ, ñíî âè äå íèÿ è ñíà- ìíî -
ãî ÷èñ ëåí íûå èññ ëå äî âà íèÿ ïî êà çû âàþò, ÷òî ñó ùåñò âóåò è ÷åò âåð òîå ñîñòîÿ íèå ñîç íà -
íèÿ, êî òî ðîå èç âåñò íî êàê ñïî êîé íîå áîäðñò âî âà íèå èëè òðàíñ öåí äåíò íîå ñîç íà íèå, â
êî òî ðîì ÷å ëî âåê ïå ðå æè âàåò ñîñòÿ íèå ÷èñòî ãî îñîç íà íèÿ â èñòî÷ íè êå ìûñ ëè. 

Îïûò òðàñíñ öåí äåíò íî ãî ñîç íà íèÿ ïðè âî äèò ê ñîñòîÿ íèþ ãëó áî êî ãî ôè çèî ëî ãè ÷åñ -
êî ãî îò äû õà è ðå ëàê ñà öèè, íåîá õî äè ìî ãî äëÿ ýëè ìè íè ðî âà íèÿ âðåä íûõ ýô ôåê òîâ
ñòðåñ ñà. Êðî ìå òî ãî, ïî ïî êà çà íèÿì ÝÝÃ îïûò òðàíñ öåí äè ðî âà íèÿ ïðè âî äèò ê áîëü øåé
èí òåã ðà öèè ìîç ãà è ïî âû øå íèþ óðîâ íÿ êîã íè òèâ íî ãî ôóíê öèî íè ðî âà íèÿ, â ðå çóëü òà òå
÷å ãî âîç ðàñòàþò ñî çè äà òåëü íûé è èí òåë ëåê òóàëü íûé ïî òåí öèàë, àê òè âè çè ðóåò ñÿ ìî ðàëü,
óëó÷ øàþò ñÿ êîíò ðîëü èì ïóëü ñîâ è ñà ìîî ñîç íà íèå.
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