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It is not your business to teach him the various sciences but 
to give him a taste for them and methods of learning 

them when this taste is more mature. This is assuredly 
a fundamental principle of all good education.

(J. Rousseau 1762)

We live in a society which is continually evolving and rapidly transforming, and

it has become generally accepted that schooling should change to satisfy the

needs of the progressing world. The expectations from traditional approaches are not

appropriate and fruitful any more. We are not the same, the new generation is different.

Some methods, even if they are good enough to practice, just don’t serve their purpose any

longer. In order to create a better educational system in Armenia, we must revisit the pur-

pose of education. We are to consider how education can provide individuals with the tools

to better themselves, to create a more egalitarian society, and thus to prepare the citizens of

tomorrow for the inevitable challenges they are likely to meet.

The education of the future has to produce students able to work independently or in

a team environment. They must be problem solvers and critical thinkers. They must know

how to go about learning something new. In order to memorize the majority of the obtained

information, educators must teach students the skills to acquire new knowledge on their

own and use it to come up with novel solutions to problems. This does not mean that con-

tent is not important or should not be taught. Students need to learn content from a wide

variety of curriculum areas for many reasons. They need to have a shared understanding

and background.

We could change a typical course, where all we do is lecturing, to something more

productive, and let students try it, see how it works, reflect on how to do it differently,

then try it again and again, until it works better. The only way a skill is developed - ski-

ing, cooking, writing, thinking critically, or solving thermodynamics problems - is prac-

tice.

Learning is essentially a discovery process. We are all natural learners. As babies, we

discover things by ourselves before we can be told. Even when we understand enough to

be told, we still need to try things out for ourselves. The understanding cycle - expectation

failure - explanation - reminding - generalization - is a natural one. No one teaches it to us.

We are not taught to have goals, nor to attempt to develop plans to achieve those goals by

adapting old plans from similar situations. We need not be taught this because the process

is so basic to what comprises intelligence. Learning is a natural act. Accordingly, we need

to transform all training and education so that it looks, feels, and is like doing (Bransford,

Brown, Cocking 2000:12-13).

The role of the teacher is to be an exposer of knowledge. Effective teaching entails try-

ing things out, formulating hypotheses and testing them. But, a student cannot do this in a

vacuum. The teacher should be there to guide them to the right experiences. The teacher
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should also be there to answer a student’s question, or at least, to listen to his question and

perhaps suggest ways that he could find out the answer himself. Curiosity comes from try-

ing things out, from failing on occasion, from explaining why, and from trying again

(Lochhead, Whimbey 1987:64-73). 

A good teacher should have as his goal exposing his student to enough situations that

the student will become curious enough to take his learning into his own hands. In other

words, the role of the teacher in a goal-based scenario is to open up interesting problems

and provide tools for solving them when asked by the student to do so. The accomplish-

ment of the goal should be its own reward. The curriculum must be oriented towards, and

satisfied with, the idea that a student will learn what he/she needs to in order to accomplish

goals. Hopefully they will become curious and acquired both oddball cases and routine

micro-scripts along the way.

Conscious learning plays an important role in language acquisition, enlarges intellec-

tual capacities of learners, and helps to understand new concepts and express new ideas in

the target language. This principle also implies comprehension of linguistic phenomena by

the learner through the medium of vernacular and the arrangement in sentence patterns

graded in difficulties with the emphasis on some essential points. The principle of con-

scious approach ensures purposeful perception and comprehension of the material, its cre-

ative absorption, and retrieval of information from the learner with a certain degree of indi-

viduality.

Teachers should help students develop some skills during those contact hours by giv-

ing them some practice in the tasks they’ll later be asked to perform on assignments and

tests. At several points during the class,

1. Give the students something to do (answer a question, sketch a flow chart or diagram

or plot, outline a problem solution, solve all or part of a problem, carry out all or part

of a formula derivation, predict a system response, interpret an observation or an

experimental result, critique a design),

2. Tell them to work individually, in pairs, or in groups of three or four,

3. Stop them after the allotted time, call on a few individuals for responses, ask for addi-

tional volunteered responses, provide your own response if necessary, and continue

teaching.

Teachers may also occasionally do a think-pair-share, in which the students work on

something individually and then pair up to compare and improve their responses before the

teachers call on them.

Apart from the above-mentioned techniques the teacher will resort to the general

didactic guidelines to ensure activity:

1. The teacher must not correct a pupil’s mistake if the pupil can do it himself.

2. During individual interrogation the teacher should address the questions not to the

individual pupils but to the whole class to capture their attention and to ensure their

active participation.

3. The teacher should comment on the pupil’s marks and always find words of praise

rather than find fault with them.

4. Prepare the pupils for independent learning.

5. Activeness is largely dependent upon interest. Thus, the learners’ interest should be

sustained by telling them about manifold possibilities that open up before them as a

result of studying the language (Johnson, Smith 1998:36-42).
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The above mentioned on the principle of activity makes it possible to suggest the fol-

lowing:

1. Heuristic approach to FLT will stimulate the learners’ intellectual activity.

2. The learners’ interest should be sustained by proper organization of instruction, the use

of purposeful teaching materials to arouse the pupils’ positive motivation.

3. Both individual and collective forms of work should be used to ensure the pupils’

activity and collective spirit.

As little as five minutes of such work in a 50-minute class session can produce a major

boost in learning.  Academically weak students get the benefit of being tutored by stronger

classmates, and stronger students get the deep understanding that comes from teaching

something to someone else. Students who successfully complete a task own the knowledge

in a way they never would from just watching a lecturer do it. Students who are not suc-

cessful are put on notice that they don’t know something they may need to know, so when

the answer is provided shortly afterwards they are likely to pay attention in a way they

never do in traditional lectures. 

Have the students work in pairs through a complex derivation or worked-out problem

solution in the text or on a handout, with one of them explaining the solution step-by-step

and the other questioning anything unclear and giving hints when necessary. Periodically

stop them, call on several of them for explanations, provide your own when necessary, and

have the students reverse roles in their pairs and proceed from a common starting point. It

may take most or all of a class period to work through the entire solution, but the students

will end with a depth of understanding they would be unlikely to get any other way

(Lochhead, Whimbey 1987:54-56).

Everyone needs to succeed. In order to take the kinds of risks necessary to learn and

grow, your students must perceive that success is within their reach. This means you need

to learn a great deal about your students’ interests, cognitive abilities and learning skills

before simply presenting content or assigning tasks. Yet with all the pressure to “get

through the curriculum,” it’s easy to forego this important step. Nonetheless, if your inten-

tion is to encourage all of your students to learn, grow and be successful, you’ll need to

start with them wherever they are - and that’s likely to be different from one child to anoth-

er. You may eventually want to vary your methods of instruction to include small groups,

learning centers, self-selection or learning contracts, individualized assignments and stu-

dent-teacher conferences. Keep in mind that working with different strategies will require

various self-management skills your students may not have yet developed. While teaching

these skills may appear a rather challenging and time-consuming task, keep in mind that

the more independent and responsible your students become early on, the more you’ll be

able to accomplish together all year.

It is desirable to start slowly and keep things simple. Let your students know when

they may and may not come to you with questions and, if you aren’t available to help,

offer them the option of asking a classmate or switching to a different task until you’re

free. Keep independent work and routines relatively simple at first - things the kids can

do on their own. While some of these assignments may seem like busy work to you,

remember that your intention is building confidence, independence and self-manage-

ment. You’ve got a whole year to focus on content. It takes time, energy and practice to

establish these skills and routines. As the students become better able to work on their

own, you will be able to make the work more meaningful by increasing the variety of
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materials, the number of choices, the amount of work required and the intellectual

processes required.

Use their mistakes as opportunities to teach, shape behavior or encourage them to

make different choices. Your patience and persistence can encourage them to keep trying.

Schools traditionally have been very negative and critical, and many people assume that we

need to be this way or kids won’t learn or take us seriously. In fact, a consistent focus on

errors and omissions, or a tendency to shame or humiliate students (even in the misguided

interest of improving their performance or behavior) will undermine your attempts to pro-

vide emotional safety and can ultimately restrict growth in all students, not just in the one

being criticized. Focusing on the positive, even when it seems as though a student has done

just about everything wrong, allows you to build on the student’s strengths. This approach

can have an extremely positive impact on the climate of the classroom.

Here are several techniques to make active learning as effective as possible:

• At the beginning of the course, announce that you’ll be assigning short exercises dur-

ing class and explain why you’re doing it (research shows students learn by doing, and

the exercises will give them a head start on the homework and tests).  The explanation

can help defuse the resistance some students feel toward any teaching approach other

than the instructor telling them just what they need to know for the exam.

• After an active learning exercise, call on a few individuals for responses before opening

the floor to volunteers. The knowledge that you might call on them gets active partici-

pation from students who would normally just sit passively and let others do the work.

• Go for variety. Vary the type of activity (answering questions, solving problems, brain-

storming,etc.), the activity duration (10 seconds-2 minutes), the interval between

activities (1-15 minutes), and the size of the groups (1-4 students). As many as half of

the participants in teaching workshops report using active learning in their classes, but

nonusers often have concerns about the approach (McKeachie, Pintrich, Smith,

Sharma 1990:23-34)  . 

There may indeed be several students who just sit staring straight ahead when group-

work is assigned, even after the awkwardness of the first few times has passed. We never see

more than two or three of them in our classes, but for the sake of discussion let’s say it is as

many as 10% in yours. That means that while you’re doing an active learning exercise, 90%

of the students are actively engaged with the material and getting practice in the skills you’re

trying to teach them, and 10% are out to lunch. On the other hand, at any given moment in a

traditional lecture, if as many as 10% of your students are actively involved with the lecture

material you’re doing very well. No instructional technique works for all students at all times:

the best you can do is reach as many as possible, and 90% is more than 10%. Motivating stu-

dents to listen and learn and remain on task is not an easy thing to do. All teachers, of course,

hope to present lessons so engaging and exciting that students intrinsically want to behave

and learn, but in the real classroom, you’ll often find that you also need a little something

extrinsic to motivate reluctant or restless learners (Felder, Brent 1994:34-37).

REFERENCES

1. Bransford, J.D.; Brown, A.L.; Cocking, R.R. (2000) How People Learn: Brain, Mind,
Experience, and School.Washington, DC: National Academy Press.

83



2. Felder, R.M.; Brent, R. (1994) Cooperative Learning in Technical Courses:
Procedures, Pitfalls and Payoffs. Boston: Prentice Hall.

3. Johnson, D.W.; Johnson, R.T.; Smith, K.A. (1998) Active Learning: Cooperation in
the College Classroom. 2 nd edition. Edina, MN: Interaction Book Company.

4. Lochhead, J.; Whimbey, A. (1987) Developing Critical Thinking and Problem-Solving
Abilities, New Directions for Teaching and Learning. San Francisco, CA: No. 30,

Jossey-Bass.

5. McKeachie, W.J.; Pintrich, P.R.; Smith; D.A., Sharma, R. (1990) Teaching and
Learning in the College Classroom: A Review of the Research Literature. 2 nd edition.

Michigan:  University of Michigan Press.

²ñ¹ÛáõÝ³í»ï áõëáõóÙ³Ý/áõëáõÙÝ³éáõÃÛ³Ý ßáõñç
Ü»ñÏ³ÛÇë ³Ýí»ñç ÷áË³Ï»ñåíáÕ Ñ³ë³ñ³ÏáõÃÛáõÝÁ ëïÇåáõÙ ¿ ÏÇñ³é»É

³ í³Ý¹³ Ï³Ý Ù»Ãá¹Ý»ñ, áñáÝù ³ÛÉ¨ë ã»Ý Í³é³ÛáõÙ Çñ»Ýó Ýå³ï³ÏÇÝ: Ð³ñÏ ¿
¹ñ³Ýù ÷áË³ñÇÝ»É ³í»ÉÇ ³ñ¹ÛáõÝ³í»ï áõ ³ñ·³ ë³μ»ñ Ýáñ»ñáí, áñáÝù ÑÝ³-
ñ³íáñáõÃÛáõÝ Ïï³Ý ³å³Ñáí»É í³Õí³ ù³Õ³ù³óáõ ÉÇ³ñÅ»ù Ï³Û³óáõÙÁ: Ðá¹-
í³ÍáõÙ ³é³ç³ñÏíáõÙ »Ý áñáß ÑÝ³ñÝ»ñ áõ Ùáï»óáõÙÝ»ñ, áñáÝù Ïû·Ý»Ý áõëáõ-
óÇãÝ»ñÇÝ ¨ ëáíáñáÕÝ»ñÇÝ ³í»ÉÇ ×ÏáõÝ ¹³ñÓÝ»É áõëáõÙÝ³Ï³Ý ·áñÍÁÝÃ³óÁ:
Èáõë³μ³ÝíáõÙ »Ý áõëáõóÙ³Ý/áõëáõÙÝ³éáõÃÛ³Ý áñáß ïÇåÇÏ ëË³ÉÝ»ñ ¨ ËÝ¹Çñ-
Ý»ñ, ÷áñÓ ¿ ³ñíáõÙ ï³É ¹ñ³Ýó ßñç³ÝóÙ³Ý ¨ Ï³ÝË³ñ·»ÉÙ³Ý ÉáõÍáõÙÝ»ñ:

Îá åôôåêòèâíîì îáó÷åíèè/èçó÷åíèè
Â íàñòîÿùåå âðåìÿ çíàíèå èíîñòðàííîãî ÿçûêà – ýòî íå òîëüêî àòðèáóò êóëüòóðíî-

ãî ðàçâèòèÿ ÷åëîâåêà, íî è óñëîâèå åãî óñïåøíîé äåÿòåëüíîñòè â ñàìûõ ðàçíûõ ñôåðàõ
ïðîèçâîäñòâà. Â ñâÿçè ñ ýòèì ïåðåñìàòðèâàþòñÿ öåëè è çàäà÷è ïðåïîäàâàíèÿ èíîñòðàí-
íûõ ÿçûêîâ, ïîÿâëÿþòñÿ íîâûå êîíöåïöèè è ïîäõîäû ê îáó÷åíèþ èíîñòðàííûì ÿçûêàì,
â ïðàêòèêó âõîäÿò íîâûå ôîðìû è ìåòîäû îáó÷åíèÿ. Îáó÷åíèå ìíîãî÷èñëåííûõ, ðàçëè-
÷àþùèõñÿ ïî ïñèõè÷åñêèì õàðàêòåðèñòèêàì è ñðåäå âîñïèòàíèÿ ãðóïï ó÷àùèõñÿ, òðå-
áóåò ïîèñêà òàêèõ ìåòîäîâ îáó÷åíèÿ, êîòîðûå ïîçâîëèëè áû íàèáîëåå ïîëíî ðåàëèçî-
âàòü ïðèðîäíûå ñïîñîáíîñòè îáó÷àåìûõ, ðàçâèâàòü èõ,  äàâàòü èì çíàíèÿ â îáëàñòè èíî-
ñòðàííîãî ÿçûêà. Ãëàâíûì ïðèíöèïîì â äîñòèæåíèè òàêîé ïåäàãîãè÷åñêîé çàäà÷è ñòà-
íîâèòñÿ ïðîáëåìà âûáîðà ìåòîäîâ îáó÷åíèÿ èíîñòðàííîìó ÿçûêó, è ïðîâåðêà èõ ýô-
ôåêòèâíîñòè.
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